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Reporting Period 

Reporting period start date: 01/09/2021 

Reporting period end date: 18/05/2026 

Submission deadline: 02/07/2026 

Submission date: 02/07/2026 19:04:32 (Brussels time) 

Please provide a short summary of developments at the organization / institution during the 

reporting period indicated above. This question applies not only to Erasmus+ activities, but 

also to the organization / institution and its environment. What has changed in the organization 

/ institution's structure, leadership, mission, resources, institutional and social environment, or 

other factors affecting its work? 

Apart from our school's name, no major social or legal changes have occurred in recent years. 

We closed the 2025/2026 school year with a renewed name, 420 students, 49 specialist teachers, 

one drama teacher, two carpentry teachers, one media alumnus assistant, one lab assistant, and 

two school psychologists. Our general high school curriculum was complemented again this 

year in the eleventh and twelfth grades with advanced-level preparatory classes (electives) in 

Hungarian, History, Mathematics, Physics, Chemistry, Biology, and Geography, as well as 

graduation exam preparatory classes in IT and Catholic Religious Education. Alongside 

learning the first (English or German) and second foreign language (English, German, French, 

Spanish), learning Latin for two hours a week has been possible from the eighth grade. Students 

could attend extracurricular clubs for media, drawing, physics, robotics, and foreign languages, 

as well as volleyball and basketball training. The St. Joseph Calasanz Scout Troop attached to 



the school and the school's Calasanz Movement groups also recruited new members, continued 

their operations, and organized provincial leadership training sessions at the school. We 

continued our pedagogical innovation project, within the frame of which we offered elective 

subjects in the ninth and tenth grades again this year: ninth-graders could choose from project 

physics, field biology, theater, and DIY gastronomy classes to fill their optional period 

allocation, while tenth-graders could study financial and economic studies, psychology/current 

affairs, experimental chemistry, or project mathematics on Mondays. Nearly 300 students had 

the opportunity to acquire the process and routine of BLS basic life support at a skill level, 

thanks to Groupama Insurance, an enthusiastic team of teachers who applied to be instructors, 

and peer mentors. Within the framework of the National Media and Infocommunications 

Authority's Partner School Program, we recognized teachers (Veronika Balogh and Gergely 

Urbán) and students (Vince Kökény (12.a) and Boldizsár Szirmai (8.a)) who demonstrated 

outstanding performance in media literacy, received numerous professional books to support 

our pedagogical work, and were able to enrich our film editing skills in May. In October, we 

held an internal Erasmus Day, during which our teachers participating in international mobility 

embedded imported content into their lessons, while workshop sessions were held during the 

break, and our guest students distributed Breton sweets. The role of the Student Council (DÖK) 

is increasingly significant in the life of the school: in November, with the help of the media 

team, we broadcasted a Student Council presidential candidate debate, and on June 15, a 

Student Council Day was realized under their organization, which included a presentation and 

demonstration by students participating in Erasmus mobility. 

Summary of Implementation 

The tables below summarize the implementation of your accredited mobility projects. The data 

includes activities completed within the reporting period specified at the beginning of the report. 

The "Other participants" category includes invited experts and hosted educators. 

Proje

ct 

num

ber 

Num

ber of 

conso

rtium 

mem

bers 

Stat

us 

Start 

date 

End 

date 

Total 

numb

er of 

partic

ipants 

Nu

mbe

r of 

stud

ents 

Nu

mbe

r of 

staff 

Numb

er of 

other 

partic

ipants 

2022-

1-

HU01

-

KA12

1-

SCH-

0000

6475

3 

0 
Final

ized 

01/06

/2022 

31/08

/2023 
47 39 8 0 



Proje

ct 

num

ber 

Num

ber of 

conso

rtium 

mem

bers 

Stat

us 

Start 

date 

End 

date 

Total 

numb

er of 

partic

ipants 

Nu

mbe

r of 

stud

ents 

Nu

mbe

r of 

staff 

Numb

er of 

other 

partic

ipants 

2023-

1-

HU01

-

KA12

1-

SCH-

0001

4140

0 

0 

Final 

repor

t - 

evalu

ation 

close

d 

01/06

/2023 

31/08

/2024 
28 19 9 0 

2024-

1-

HU01

-

KA12

1-

SCH-

0002

3011

6 

0 
Final

ized 

01/06

/2024 

31/08

/2025 
35 28 7 0 

2025-

1-

HU01

-

KA12

1-

SCH-

0003

2650

3 

0 

Ongo

ing 

proje

ct 

01/06

/2025 

31/08

/2026 
36 36 0 0 



Proje

ct 

num

ber 

Num

ber of 

conso

rtium 

mem

bers 

Stat

us 

Start 

date 

End 

date 

Total 

numb

er of 

partic

ipants 

Nu

mbe

r of 

stud

ents 

Nu

mbe

r of 

staff 

Numb

er of 

other 

partic

ipants 

Total 
    

146 122 24 0 

 

Activity 

type 

Number of 

participant

s 

Averag

e 

duratio

n (in 

days) 

Number of 

participants 

with fewer 

opportuniti

es 

Number of 

participant

s in 

blended 

activities 

Number of 

participant

s using 

sustainable 

means of 

transport 

(eco-

friendly 

travel) 

Group 

mobility 

of school 

pupils 

108 6.75 0 0 46 

Long-

term 

learning 

mobility 

of school 

pupils 

14 70.93 0 0 4 

Job 

shadowin

g 

13 7.46 0 0 5 



Activity 

type 

Number of 

participant

s 

Averag

e 

duratio

n (in 

days) 

Number of 

participants 

with fewer 

opportuniti

es 

Number of 

participant

s in 

blended 

activities 

Number of 

participant

s using 

sustainable 

means of 

transport 

(eco-

friendly 

travel) 

Courses 

and 

training 

11 6.36 0 0 2 

Total 146 22.88 0 0 57 

Erasmus Plan Progress Report 

The purpose of the Erasmus Plan Progress Report is to assess how much progress has been 

made toward the set targets. Your objectives do not need to be fully met yet — you can continue 

working on them. The exercise aims to demonstrate that you were able to use Erasmus+ 

mobility activities strategically as a tool for institutional development. 

The report takes into account that adjustments may have been necessary during implementation. 

If this was the case, be sure to explain the reasons for the decisions and compromises made: 

how you adapted to unexpected circumstances, how you exploited new opportunities, and how 

you compensated for difficulties. 

The progress report related to the Erasmus Plan will be evaluated based on the following 

evaluation criteria and can be awarded a maximum of 50 points. The evaluation result will also 

be used as part of the scoring for future applications submitted within the framework of this 

accreditation. 

Erasmus Plan Progress Report (50 points) 

To what extent the following have been fulfilled: 

• The beneficiary made useful adjustments in planning to take into account environmental 

developments, changing organizational needs, new opportunities, and other changing 

circumstances during implementation 

• The number, type, and combination of Erasmus+ mobility activities chosen by the 

beneficiary were appropriate and effective tools for achieving the objectives of the 

Erasmus Plan 



• The beneficiary made appropriate progress toward achieving the objectives of the 

Erasmus Plan 

• Where relevant, the beneficiary clearly and convincingly demonstrated why progress 

was not made on some of the planned objectives 

• Work on the Erasmus Plan objectives had a broader impact on the beneficiary 

organization (and, where applicable, its consortium) 

• Reported measurements, facts, observations, and findings support the beneficiary's 

claims of progress and impact achieved 

• For mobility consortium coordinators: the beneficiary demonstrated that its 

implementation practices and selection of consortium members match the stated 

purpose of the consortium. 

Erasmus Plan Objectives 

Objective [0001] 

• Title: What do you want to achieve? 

o Gradually achieving operation as a learning organization. Planned, regular, 

coordinated, and accountable working groups operating in the school. 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o This goal links to the first challenge described in the "Background and 

Experience" section. Instead of a group of teaching colleagues working as lone 

wolves and suffering burnout, we want to become a teaching staff functioning 

as a learning organization, forming smaller and larger teams and working groups 

focused on shared goals. We want to learn how to create the organizational 

frameworks for these, how the results of their work can be integrated into the 

regular operation of the school, and how newly created innovative solutions can 

become permanent. We want to master the culture of this operational mode and 

study good practices in professionally functioning foreign high schools. 

• Timeline: When is this goal expected to be fulfilled? 

o We aim to achieve a markedly visible change in functioning as a learning 

organization over five years. Mobilities pertain to school leaders, middle 

management, and leaders of working groups associated with strategic 

development topics. In the first and second years, experience gathering takes 

place for members of the leadership team; in the third to fifth years, job 

shadowing visits take place for department heads and working group leaders 

managing strategic development topics. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o Measurement and evaluation points for operating as a learning organization: 

▪ Number of working groups formed by teaching colleagues created within 

the teaching staff, working systematically and regularly on specific 

topics or projects 

▪ Number of innovations resulting from the joint work of multiple teachers 

that become integrated into the school's annual operation 

▪ Number of new solutions created through the collaborative work of 

teachers and students 

▪ Creation of plans and strategy documents for departments and working 

groups, improvement of their quality, and the progressive build-up of 

work plans generated over the cycle 



▪ Publication of proven practices and innovations observed abroad on the 

website, social media, and in informational materials for parents 

▪ Reports delivered by mobility participants (leaders, middle managers, 

leaders of professional teams) regarding their experiences to the 

leadership team, department heads, and teaching staff 

▪ Number of workshops related to local adaptation of foreign experiences. 

Objective [0001] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o It is a pleasure to see that across several cross-curricular thematic areas and 

educational focuses, the culture of communal thinking and development has 

strengthened at the school. The number of solitary activities requiring single-

person responsibility has rather decreased, while dedicated project teams and 

planned joint time according to the school year schedule now exist for career 

guidance, creation care/sustainability, the innovation team, the burnout 

prevention pedagogical case-discussion/intervision group, the social 

responsibility working group, and naturally, the Erasmus team. Our critical 

pedagogy projects, the media lab student team, and broader student involvement 

in organizing school life via the Student Council have also gained new 

momentum — these too are not independent of the Erasmus program. 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o To learn firsthand from other schools' good practices aimed at learning 

organization management, every working group leader has participated in a job 

shadowing visit or a summer continuing education opportunity over the past few 

years. Several also took on accompanying student groups, allowing them to 

observe other schools, student and teacher attitudes indirectly from behind the 

scenes during international operations and program organization. Together with 

working group leader László Kutasi, we learned about good practices in career 

guidance from Spanish and Portuguese partners. Several members of the team 

leading social responsibility (including person responsible István Posta) visited 

Spain and attended summer didactic training sessions. The idea of intervision 

was also localized at the school following colleague Tamás Pehartz's visit to 

Seville. In recent years, all four Student Council presidents and most Student 

Council representatives have participated in long- or short-term Erasmus student 

mobility! 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o Our aforementioned working groups meet every one to two months as scheduled 

in the school calendar and send minutes of their work to the school leadership. 

Following the work of the career guidance working group, we organize a career 

guidance day every year at the end of November, updating the program year 

after year based on feedback from the Student Council over the past two school 

years. Regarding sustainability, an April thematic day has blossomed in recent 

years, and a composting frame and bottle collection bin have been installed at 



the school — proceeds are donated to charity. The thematic day on social 

responsibility is regularly organized at the end of November, preceded by 

several dissemination presentations by Erasmus participants on their 

experiences abroad. Every member of the intervision team has visited the Piarist 

partner school in Seville, and the number of our sessions has doubled in recent 

years. Instead of a program drowning in disinterest, Student Council Day is now 

an eagerly awaited event for students — complete with dissemination 

presentations. 

• Impact: What broader impact did the above results have on your organization? 

o A more subsidiary atmosphere has developed in the school. Students are present 

in organizing the pedagogical operations of the school (disciplinary matters, 

announcements, events); we also organized a group Erasmus visit for the media 

lab student team, which boosted media/journalism students to participate with 

greater energy in extracurricular activities, jointly manage school media 

platforms, participate in countless (international) video projects, and contribute 

to democratic operations (e.g., by organizing the presidential candidate debate). 

Students feel that thematic days reflect the high priority of these areas, and the 

pedagogical impact is that professional culture, environmental protection, 

teacher well-being, and social thinking are genuinely built into the school 

atmosphere. The activity and impact of those returning from Erasmus on the 

work of working groups is natural and tangible, evident if only through the 

significant increase in program quality (see: budapest.piarista.hu). 

• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o Our school launched a study hall program to help Ukrainian refugee children 

when the war broke out; mentors participating in this (who are students of our 

school) participated and participate in group Erasmus mobilities in high 

proportions. Our media team is extremely active on our YouTube channel; 

podcasts and aftermovies in Hungarian and English have been published—

things we did not do before—and the media students are also mostly Erasmus 

participants. Meetings of the career guidance, sustainability, and social teams 

are continuous, and returning teachers are regular guests in community 

brainstorming sessions: the quality of workshops, presentations, and 

dissemination activities across the three thematic days is actively rising, and we 

are planning four case-discussion sessions annually for the 2026/2027 school 

year. Among traveling students from the first four years, we had 72 complete an 

internal Erasmus questionnaire in 2025 and 2026. The results report real 

attitudinal changes (questionnaire results without names can be found in the 

attachment). 

Objective [0002] 

• Title: What do you want to achieve? 

o Comprehensive development in the field of sustainability, environmental 

awareness, and creation care. 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o This goal links to the second challenge described in the "Background and 

Experience" section, aimed at developing non-subject, cross-curricular topics. It 



is included in sections 1.1.3 ("Piarist image of man") and 2.3.9 of the strategic 

document in the attachment. 

o The topic of sustainability, environmental awareness, and creation care does not 

receive an independent subject period allocation, so unfortunately this area does 

not receive adequate emphasis. 

o Our school is located in downtown Budapest, surrounded by a built 

environment, lacks a garden, and many of its rooms must be illuminated 

continuously with artificial light even during daytime. An important school goal 

is to advance in educating for a sustainable lifestyle. Due to the downtown 

environment and the parameters of the school building, what is worth doing is 

not self-evident, which is why we would gladly learn from European schools in 

similar situations. School development relies on active involvement and learning 

by students and teaching colleagues committed to sustainability. 

• Timeline: When is this goal expected to be fulfilled? 

o Over 5 years, we plan to create a development strategy for the six-year high 

school education program. 

o During the cycle, we wish to send both teaching colleagues and students on job 

shadowing/professional visits to partner schools successfully implementing 

sustainability projects. The first two years of the cycle focus mainly on gathering 

experience, while the third to fifth years involve elaborating the school 

sustainability strategy, featuring activities tailored to students' ages and actions 

mobilizing the whole institution. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o Measurement and evaluation of development in sustainability: 

▪ Student reports on experiences gained during mobility 

▪ Teacher reports on experience gathering abroad delivered to the 

leadership team, departments, and teaching staff 

▪ Published articles about mobilities on the school website, social media 

platforms, and online student newspaper 

▪ Comprehensive school development strategy on sustainability created by 

the end of the cycle 

▪ Programs conducted by the school 

▪ Number of colleagues participating in training related to sustainability 

▪ Number of active students involved in the program 

▪ Number and quality of planned activities related to sustainability 

appearing in annual work plans and departmental work plans 

▪ Emergence of school developments resulting from the adaptation of 

foreign experiences 

▪ Occurrence and quality of recurring good practices integrated into the 

school's regular operations 

▪ Attitudinal change of the teaching staff regarding the topic. 

Objective [0002] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o Experiences gathered at partner schools in Germany, France, Spain, Italy, and 

Spain show that although every institution wishes to place special emphasis on 



the cross-curricular topic of creation care, embedding environmental attitude 

shaping into pedagogical work is a struggle. As the following article shows, we 

already experienced good practices in the operation of the French school in the 

initial years, which we sought to bring closer to students in visual formats and 

introduced during dissemination presentations: 

https://budapest.piarista.hu/piarinsta/a-kulfoldi-tanulmanyutakat-koveto-

tapasztalat-tovabbadas-lehetosegei. The experiences of members of the 

environmental protection working group were raised during workshops. 

Through these, it crystallized that we should not be afraid to strengthen the 

emphasis on organizing the creation care thematic day, even at the expense of 

subject work; thus, with increasing resource involvement, here is the result: 

https://tinyurl.com/3mdabbh6 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o Students learned the most about the topic during mobilities in Italy and Spain. 

In Sicily, they climbed Mount Etna and participated in a joint workshop with 

Portuguese and Italian students. In Seville, they rowed on the Guadalquivir, and 

in Portugal, they participated in a beach cleanup followed by reflection. In 

October 2025, the water issue and hydropower were the main topic areas of the 

mobility to Italy. Working group leaders Dr. Ákos Mjazovszky and Mr. Máté 

Szőke sought to glean useful practices on the topic in Germany and Denmark. 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o As the link inserted above demonstrates, our thematic days have recently 

mobilized greater teaching resources and accommodated the participation of 

more students. Thanks to Mr. Szőke's work, we now collect MOHU returnable 

bottles specifically for charitable purposes within the school, which is well 

known to students. The attached questionnaire reveals that measurable 

development in sustainable attitudes can be demonstrated for the majority of 

Erasmus participants. A BLS life-saving course was launched at the school, 

allowing over 200 students to acquire basic resuscitation techniques during the 

school year; among the 6 mentor teachers, 5 were former Erasmus participants, 

and all participating students had taken part in Erasmus mobility. Furthermore, 

we organized teacher reflection sessions, plant identification, and bench painting 

in the schoolyard on several occasions: https://budapest.piarista.hu/piarinsta/a-

kulfoldi-tanulmanyutakat-koveto-tapasztalat-tovabbadas-lehetosegei 

• Impact: What broader impact did the above results have on your organization? 

o The school atmosphere is permeated by a sense of the importance of 

volunteering and the significance of school and environmental sustainability. In 

answering the next question, we attempt to support this with numbers; here, I 

would only note that written feedback from the questionnaire reveals that 

students formulated thoughts following their study trips regarding the future of 

different school systems and learning methods. They compared the needs and 

experiences of their own age group with participants from other school systems 

and what they observed, often drawing quite stark conclusions regarding the 

school atmosphere encountered and its sustainability. At the beginning of the 

next school year, we will present the feedback to the leadership team and initiate 

a focus group discussion between school leadership and students with invited 

Erasmus participants. 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/a-kulfoldi-tanulmanyutakat-koveto-tapasztalat-tovabbadas-lehetosegei
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/a-kulfoldi-tanulmanyutakat-koveto-tapasztalat-tovabbadas-lehetosegei
https://www.google.com/search?q=https://tinyurl.com/3mdabbh6
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/a-kulfoldi-tanulmanyutakat-koveto-tapasztalat-tovabbadas-lehetosegei
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/a-kulfoldi-tanulmanyutakat-koveto-tapasztalat-tovabbadas-lehetosegei


• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o Beyond the attached questionnaire results, the tangible experience of thematic 

days, long-term dividends of BLS training, and installation of composting and 

MOHU bottle collectors, it is noteworthy that an increasing share of our Erasmus 

mobilities is realized using sustainable transport. This year, an 8+1 student group 

traveled by train from Budapest to Stockholm via Berlin. The questionnaire also 

reveals that the culture of volunteering (which is a cornerstone of school 

sustainability) developed significantly through mapping and understanding the 

Piarist international world, especially by adopting practices from Spanish 

schools. Involving these volunteers carries important pedagogical added value 

in the school and mobilizes former Erasmus participants in high proportions: 

https://www.youtube.com/watch?v=RG0C1wC3AFU&t=11s ; 

https://budapest.piarista.hu/piarinsta/onkentesseg-a-budapesti-piarista-

gimnazium-kotelekeben . 

Objective [0003] 

• Title: What do you want to achieve? 

o Social responsibility, social sensitization, volunteering 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o The goal links to Challenge 2 described in the "Background and Experience" 

section as a cross-curricular topic. A fundamental element of Piarist school 

identity is striving to transform society and working to create a more just society 

(Strategic document sections 1.1.3 and 2.3.8). 

o It is important that by the end of their training period, our students become 

people sensitive to social problems and ready to help with the difficulties of the 

vulnerable, poor, and marginalized. 

o During the grant cycle, we wish to introduce our students and teachers to foreign 

good practices and methodologies that can develop our current activities, many 

of which are currently realized within community service. We want to learn 

about shaping a culture of volunteering from institutions ahead of us in 

effectively and systematically helping the needy, poor, and disabled within the 

school and our environment. 

• Timeline: When is this goal expected to be fulfilled? 

o In the first year of the cycle, setting up the school's social responsibility working 

group, organizing its activities, and seeking potential partners take place: where 

we can acquire valuable experience in this field. We strive to rely on the 

emerging international network of Piarist schools because many have developed 

social sensitization programs. By the end of the cycle, we will elaborate a well-

thought-out plan integrating these experiences. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o The TESZI group handling social responsibility and directing the school's social 

activities determines learning outcomes (knowledge, skills, attitudes) based on 

the number of involved students, their feedback, and the number and success of 

the school's sensitization programs and actions. Our external connections are 

continuously expanding, leading to a comprehensive strategy (see: Pedagogical 

Program) for mandatory 10th-grade community service and earlier sensitization, 

and we are ready to exchange experiences internationally. 

https://www.google.com/search?q=https://www.youtube.com/watch%3Fv%3DRG0C1wC3AFU%26t%3D11s
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/onkentesseg-a-budapesti-piarista-gimnazium-kotelekeben
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/onkentesseg-a-budapesti-piarista-gimnazium-kotelekeben


o Coordinators, participants, and external organizations all provide feedback on 

the project. 

Objective [0003] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o As a shift, we observe that teachers organizing the work of students participating 

in the "School of Active Love" (TESZI) program—undertaking community 

service and assisting the needy—did not actively participate in the Erasmus 

program and have not benefited directly from its dividends so far. However, the 

overall goal of building a culture of volunteering profited surprisingly well, 

particularly regarding the activity of students who got to know Spanish schools 

(see: questionnaire and links above). 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o Members of the social thematic day organizing team were the first teachers to 

participate in Erasmus job shadowing in 2022. Since then, they have actively 

incorporated environmental protection experience from teacher training in 

Madrid, Seville, and summer training in Ireland into organizing the thematic 

day: Social Responsibility Day—also the day of our Order's founder, patron of 

our Spanish partner institutions—gained significant momentum by allowing us 

to observe the work of Spanish Piarist schools. Report on the latest social 

thematic day: https://budapest.piarista.hu/piarinsta/mi-lett-volna-ha-

kalazancius-maskepp-dont-a-patrociniumi-eloadasok-esemenyek-es-

gondolatkiserletek-merlege 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o As student Sebestyén Deák recalls (https://budapest.piarista.hu/piarinsta/-azt-

kell-hogy-mondjam-nagyon-szerencsesek-vagyunk-beszamolo-a-harmadik-

erasmus-evunkrol), students at the Colegio Calasancio Hispalense Piarist school 

in Seville were involved in a mentoring program for schoolmates facing 

language or learning difficulties and in the preschool education program. We 

notice that upon returning, these students display remarkable activity and 

momentum in helping Ukrainians, the weaker, and the needy, as well as 

strengthening the culture of volunteering and participating in thematic days and 

mentoring programs: https://www.magyarkurir.hu/megszentelt-elet/haboru-

elol-menekult-ukran-diakokat-mentoralnak-budapesti-piarista-gimnaziumban 

• Impact: What broader impact did the above results have on your organization? 

o Beyond thematic days, conspicuous development in volunteer culture, and 

perceived attitude changes reflected in questionnaire results, it is important to 

note that in a Catholic all-boys school—where students of different ages, social 

statuses, genders, and abilities rarely form an active part of daily school life—

developing social skills and empathy is essential. Thanks to the Erasmus 

program, we perceive great progress in intercultural communication, social and 

interpersonal skills, and courtesy toward girls. 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/mi-lett-volna-ha-kalazancius-maskepp-dont-a-patrociniumi-eloadasok-esemenyek-es-gondolatkiserletek-merlege
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/mi-lett-volna-ha-kalazancius-maskepp-dont-a-patrociniumi-eloadasok-esemenyek-es-gondolatkiserletek-merlege
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/mi-lett-volna-ha-kalazancius-maskepp-dont-a-patrociniumi-eloadasok-esemenyek-es-gondolatkiserletek-merlege
https://budapest.piarista.hu/piarinsta/-azt-kell-hogy-mondjam-nagyon-szerencsesek-vagyunk-beszamolo-a-harmadik-erasmus-evunkrol
https://budapest.piarista.hu/piarinsta/-azt-kell-hogy-mondjam-nagyon-szerencsesek-vagyunk-beszamolo-a-harmadik-erasmus-evunkrol
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https://www.magyarkurir.hu/megszentelt-elet/haboru-elol-menekult-ukran-diakokat-mentoralnak-budapesti-piarista-gimnaziumban
https://www.magyarkurir.hu/megszentelt-elet/haboru-elol-menekult-ukran-diakokat-mentoralnak-budapesti-piarista-gimnaziumban


• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o Let us examine column AE of the attached survey results table, which contains 

the statement: "Since returning home, I feel more strongly that the school can 

have a social commitment and can help those in need." We can see that 71 out 

of 72 students completely or rather agree. Teacher workshops, active 

participation, and the buzz following mobilities also confirm this. To illustrate, 

allow me to share a few links again: 

o https://budapest.piarista.hu/piarinsta/beszamolo-az-elso-ket-erasmus-evunkrol 

o https://budapest.piarista.hu/piarinsta/-azt-kell-hogy-mondjam-nagyon-

szerencsesek-vagyunk-beszamolo-a-harmadik-erasmus-evunkrol 

Objective [0004] 

• Title: What do you want to achieve? 

o Career guidance, professional culture, career planning 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o This goal links to Challenge 2 described in the "Background and Experience" 

section, aiming to develop cross-curricular topics (Strategic document section 

2.3.10). 

o A major challenge for our school is helping students find their own path: their 

vocation and the profession that will define their lives. The world of work and 

occupations has changed dynamically recently, making it difficult to predict 

which professions will be in demand when our current seventh-graders finish 

university. 

o We want our school to provide effective support in this area, so our goal is to 

elaborate a well-conceived career guidance system adapted to our students' ages. 

Alongside our current, proven practices (self-awareness sessions, work-style 

questionnaires, inviting representatives of various occupations, vocations, 

professions), we want to gain European experience in this area. 

• Timeline: When is this goal expected to be fulfilled? 

o During the cycle, teaching colleagues involved in mobilities gather experience 

regarding similar systems and good practices in foreign partner schools. 

Traveling students are planned to join career guidance programs in European 

schools. The first three years of development focus on gathering experience and 

adapting ideas brought from abroad. The task of the fourth and fifth years is 

describing and continuously operating our career guidance and professional 

culture system. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o Tools to track measurable and evaluable learning outcomes and developments 

of the cycle: 

▪ Reports from teachers and students who participated in mobilities 

delivered to the leadership team, departments, and teaching staff 

▪ Reports on foreign experiences published on the school website and 

social media 

▪ The topic links to the work of the school's parents' association: thus 

reports and briefings held for parents are also evaluated 

▪ Number and quality of school programs organized on career planning 

▪ Number of career guidance events recorded in annual school work plans 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/beszamolo-az-elso-ket-erasmus-evunkrol
https://budapest.piarista.hu/piarinsta/-azt-kell-hogy-mondjam-nagyon-szerencsesek-vagyunk-beszamolo-a-harmadik-erasmus-evunkrol
https://budapest.piarista.hu/piarinsta/-azt-kell-hogy-mondjam-nagyon-szerencsesek-vagyunk-beszamolo-a-harmadik-erasmus-evunkrol


▪ Comprehensive career guidance strategy completed by the end of the 

cycle 

▪ Description of foreign good practices learned through the program 

▪ Questionnaires used for career guidance activities and programs 

▪ Description of the job shadowing system. 

o A working group has been working on developing career planning, professional 

culture, and career guidance for several years; minutes of their workshops can 

be evaluated. 

Objective [0004] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o Members of the working group focused on career guidance and fostering 

professional culture did indeed participate in useful travel; however, experience 

shows that traveling to Mediterranean schools is more worthwhile for 

environmental and social thinking, whereas traveling to German and Austrian 

language areas is better suited for learning career guidance practices. Our goal 

for the final year of accreditation is to dispatch these energetic teaching 

colleagues to Hamburg, Unterwaltersdorf, and Paderborn to make a larger step 

toward reaching this objective by the end of accreditation. 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o Members of the career guidance working group mainly participated in job 

shadowing and accompanying students and student groups. During preparatory 

sessions, we strongly advised teachers and students traveling for this topic to 

place special emphasis on observing class organization, student needs, student 

autonomy, and choices. 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o Among attached documents, we included two illustrative photos from a 

voluntary "Erasmus afternoon" organized for students, where student-friendly 

design of foreign schedules and asserting student choice in learning organization 

received special emphasis. Additionally, we consider the report by teacher 

Benedek Bottka (member of the career guidance team) highly illustrative, as he 

approaches student choice and cross-curricular development of professional 

culture through lesson organization and subject didactics. His experiences, 

alongside those of other career guidance staff—László Kutasi (POR, SP student 

accompaniment, IT summer professional training), Réka Vaszkun-Vastag (SP 

job shadowing and student accompaniment), Dr. Éva Sáfár (GER, IT job 

shadowing, summer continuing education), Máté Szőke (GER, DAN, FR, SP, 

AUT)—and reflective student feedback enabled our November career guidance 

thematic days to be realized at the high quality shown in the reports presented 

below. 

• Impact: What broader impact did the above results have on your organization? 

o Beyond career guidance day events and survey results (in column R, addressing 

career guidance, only 11 out of 72 students answered "not at all" or "no"), we 



observe openness from the career guidance working group in recent years to 

listen to student feedback and incorporate it into their work. A strikingly visible 

impact during class teacher conferences when reconsidering didactic techniques 

for professional culture and career guidance is hearing phrases like: "When I was 

in Germany...", "I remember in the Spanish school...", "On my Erasmus trip I 

learned...". In cooperation with the Kilátó Piarista Career Guidance Center, we 

participate in creating and testing new learning materials and career choice 

content. 

• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o https://budapest.piarista.hu/piarinsta/nyilt-napra-hivtuk-az-erdeklodoket-

szakmai-eloadasokra-gyultek-a-tanulok 

Objective [0005] 

• Title: What do you want to achieve? 

o Democratic education, development of student council 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o This goal links to Challenge 2 described in the "Background and Experience" 

section, aiming to develop cross-curricular topics. An important objective of our 

school is for students to become active individuals taking responsibility for their 

own learning. We want them to be active members of their community. 

o Education for democracy is not bound to a single subject; it can be effective if it 

permeates the school's operational culture. We want to give students more 

opportunities to shape their learning paths, have a say in decisions affecting 

them, and practice taking responsibility in decision-making situations 

appropriate to their age. 

o Through the project, students and teachers assisting the student council can gain 

experience with proven practices from European schools and learn about 

democratic operational structures in other institutions. Students can form a real 

picture of an institution's democratic operational culture during long-term 

learning mobility activities. 

• Timeline: When is this goal expected to be fulfilled? 

o In every year of the cycle: gaining experience on how European schools place 

students in decision-making situations and how they work to educate active, 

responsible people who shape their community. In every year of the project 

period, we wish to send students to foreign schools so they can shape our school 

by sharing their experiences. Parallel to study trips, we aim for a living and 

active student council in the school during years 4-5 of the cycle. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o In the process of achieving the goal: 

▪ We conduct a baseline survey on student responsibility and active 

participation 

▪ Following mobilities and developments based on their experiences, we 

repeat the same measurement in the final year of the cycle and build 

further developments on those findings 

▪ We examine the calendar of annual Student Council programs and their 

work plans 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/nyilt-napra-hivtuk-az-erdeklodoket-szakmai-eloadasokra-gyultek-a-tanulok
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/nyilt-napra-hivtuk-az-erdeklodoket-szakmai-eloadasokra-gyultek-a-tanulok


▪ We request reports on experiences from students participating in 

mobilities 

▪ Colleagues participating in job shadowing present reports to the school 

leadership team, the class teacher community, and the teaching staff 

▪ Tasks related to the student council and student responsibility appear in 

the school's annual work plans 

o This development goal builds on point 2.3.4 of the attached strategic document. 

Objective [0005] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o Regarding travel, it is gratifying that, in line with our plans, Student Council 

representatives and student press members of the student blog were 

overrepresented. Next year, we wish to send teachers from the Student Council 

(DÖK) and Piarinsta media teams to dedicated thematic areas: Mr. Gergely 

Urbán (DÖK liaison teacher) and Ms. Veronika Balogh (teacher leading student 

press), preferably to Germany or Austria. 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o Every student president has taken part in Erasmus travel, and along with 

representatives, brought their experiences back to DÖK meetings: Hunor 

Meskó, Keve Kovács, Lukács Iván Szabó, and current president Botond 

Somogyi are often multi-time Erasmus participants. The multiplier effect 

through their activity is exponentially tangible in shaping school Student 

Council Days and democratic culture. Every returning teacher reported on steps 

toward more direct, democratic operations in Western schools, and their 

experiences reached the Student Council team as well. Liaison teachers and 

media lab students (excluding younger ones) have almost all participated in 

Erasmus travel, explaining the student blog's enthusiasm and reports on the 

topic: https://budapest.piarista.hu/piarinsta 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o We wish to highlight group mobilities to Sicily, during which our partner school 

in Aci Bonaccorsi invited local civil and social organizations every year to hold 

workshops for Hungarian, Italian, and Portuguese students. Our students 

acquired the culture of grass-roots organizing and subsidiarity in a playful 

format in Italy. I do not consider it accidental that these precise travelers 

provided the most enthusiastic reports in the attached questionnaire (not just 

regarding democratic attitudes), and actively participated in establishing 

traditional democratic activities in recent years: 

1. We have realized high-quality, broadcasted Student Council presidential 

debates for years now (https://budapest.piarista.hu/piarinsta/ujra-

diakelnokjelolti-vitat-rendeztunk) 

2. Fruitful cooperation with the Student Council is increasingly integrated 

into the work of school leadership 

https://budapest.piarista.hu/piarinsta
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/ujra-diakelnokjelolti-vitat-rendeztunk
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/ujra-diakelnokjelolti-vitat-rendeztunk


3. The quality and organizational execution of Student Council Days 

entrusted to students improves year after year, and Erasmus reports have 

been stable features for years. 

• Impact: What broader impact did the above results have on your organization? 

o The culture of participation and student representation has become a self-evident 

focus at school recently. November DÖK debates, the strict, impartial broadcast 

and moderation service by media students, excitement around elections, and 

questions of power and responsibility entrusted to students add exciting flavor 

to daily school life, with Erasmus participants strongly driving this change. The 

media lab's increasingly professional presence counterbalances absolute 

authority; among children (and teachers too), debates and conversations take 

place regarding joke parties founded in school, campaigning, and responsible 

decision-making: https://budapest.piarista.hu/piarinsta/hogyan-viszonyuljunk-

egy-viccparthoz 

• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o Feedback and data in columns K-L-M-N-O of the attached results will form part 

of the upcoming school-opening conference. Allow me to share a few more links 

on recent Student Council achievements: 

o https://budapest.piarista.hu/piarinsta/a-vegidok-kronikaja-fokuszban-iskolank-

309-tanevenek-utolso-napjai 

o https://budapest.piarista.hu/piarinsta/dok-nap-sportnap-tedeum 

Objective [0006] 

• Title: What do you want to achieve? 

o Internationalization, partner relationships, new impulses for colleagues, 

inspiration gained in European schools 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o In recent years, our school maintained partner relationships with four foreign 

schools (Spanish, Polish, Austrian, Belgian), but had not yet participated in 

Erasmus projects. An important goal is for our teachers to gain experience in 

this field. A priority is developing the English language skills of non-language 

teaching colleagues so they can collaborate with European partners and design 

interdisciplinary projects together with Hungarian and foreign students. The 

project provides a good opportunity to give fresh momentum to tiring colleagues 

and offer opportunities to early-career teachers eager to develop the school with 

innovative ideas. Connected to the third challenge in the Background and 

Experience chapter, our broader goal is providing individual colleagues 

opportunities to plan their own learning paths and gather experience abroad. 

Experiences gained can assist our school in building partner school 

relationships. 

• Timeline: When is this goal expected to be fulfilled? 

o In the first year of the cycle, we endeavor to find foreign partners 

(eTwinning/eTwinning networks, Tempus Public Foundation, Piarist schools in 

Europe) through whom we can advance international relationship building. By 

the final year of the cycle, we want job shadowing, training, and language 

experience to become widespread between foreign institutions and our school. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/hogyan-viszonyuljunk-egy-viccparthoz
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/hogyan-viszonyuljunk-egy-viccparthoz
https://budapest.piarista.hu/piarinsta/a-vegidok-kronikaja-fokuszban-iskolank-309-tanevenek-utolso-napjai
https://budapest.piarista.hu/piarinsta/a-vegidok-kronikaja-fokuszban-iskolank-309-tanevenek-utolso-napjai
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/dok-nap-sportnap-tedeum


o Under learning outcome-based thinking, new knowledge acquired by colleagues 

will be discussed in joint workshops in the presence of other colleagues. Their 

abilities are measurable through organizing international student connections 

and the success of their collaboration with the Erasmus team. The blind spot of 

learning outcome-based approaches is measuring attitude change: based on 

experience, we hope that following mobility, workshops, and international 

Piarist conferences (where we are regular visitors), teachers independently and 

proactively assist the school's further development in international relations. 

Objective [0006] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o To the best of our abilities, we strove to maximize opportunities within the 

Piarist international network. Across every project period, while utilizing the 

maximum available grant amount for students, we attempted to secure support 

for teachers' international experience gathering. Established partner institutions 

now welcome us as familiar guests; exchanges of experience are two-way, and 

internationalization is embedded in school culture. In 2025, Piarist High School 

of Budapest hosted an international Piarist conference (COEDUPIA); in 2026, 

we organized an internal Erasmus Day with guest students and traveling 

teachers; in the coming school year, we plan a coordinators' meeting and events 

laying groundwork for higher-level collaborations: 

https://budapest.piarista.hu/piarinsta/meggyokerezve-benne-es-breton-

edessegek 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o Our students can apply for long-term learning mobility across three language 

regions: in 2022/2023, we sent 1 student each to France (Landerneau), Germany 

(Königswinter), and Zaragoza. In 2023/2024, 1 student each could travel for at 

least 2 months, though the Spanish location became the Piarist school in 

Monforte de Lemos. In 2024/2025, two students went to France, and the student 

winning the Spanish mobility traveled to Seville. In 2025/2026, we sent two 

students each to Königswinter and Seville, while one student arrived in France 

for language learning. Group mobilities are organized around topic areas; 

applying students write motivation letters aligned with Erasmus goals (Student 

Council and student press apply under dedicated topics), reaching study mobility 

in Galanta, Zaragoza, Aci Bonaccorsi, Unterwaltersdorf, and regularly Seville. 

Our teachers routinely participate in job shadowing and summer continuing 

education. 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o We possess a stable network of Piarist and other secular European coordinators 

and partner schools; we regularly receive news of dissemination activities, and 

reflecting on knowledge transfer forms an integral part of mobilities. 

• Impact: What broader impact did the above results have on your organization? 

https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/meggyokerezve-benne-es-breton-edessegek
https://www.google.com/search?q=https://budapest.piarista.hu/piarinsta/meggyokerezve-benne-es-breton-edessegek


o International students are now everyday guests at school; subject teachers 

skillfully tailor lessons and learning cycles to host guest students; numerous 

English-language project sessions have appeared in the school repertoire; and 

step-outs from comfort zones have a invigorating effect. Teachers factor in job 

shadowing and summer training opportunities, reporting on learning outcomes 

at opening conferences, Erasmus Days, and within lessons. Department heads, 

class teachers, and directors readily allocate blocks during meetings and classes 

to disseminate imported knowledge. 

• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o At least one Instagram and Facebook post complete with hashtags and edited 

photos is created for every trip, regularly reshared by partner institutions. 

Dissemination workshops and presentations are regular features of end-of-year 

student days and teacher conferences; recently, we also participate in Erasmus 

Week, and next year we will dedicate the whole week to acquired European 

knowledge, skills, and attitude-shaping content. Looking at columns O-Q, W, 

and especially AC of the attached table, we can retrospectively measure strong 

willingness and openness among participating students to acquire European 

knowledge and participate in Erasmus. 

Objective [0007] 

• Title: What do you want to achieve? 

o Joint knowledge acquisition, skill development, attitude shaping 

• Explanation: How does this objective connect to the needs and challenges you wish to 

address? 

o At Piarist High School, we place extraordinary emphasis on community 

development and community programs. As a cross-curricular goal, we wish to 

organize school staff and students into learning communities and workshop 

activities. In our Erasmus+ projects, we target growing together as a community 

in talent management, learning capacity, planning, cooperativeness, and special 

educational needs, motivating our students toward autonomous learning and 

creating study groups. 

• Timeline: When is this goal expected to be fulfilled? 

o In the first year, teacher workshops introduce teachers to learning outcome-

based thinking, the Piarist world, union movements, and opportunities provided 

by Erasmus+ accreditation. 

o Parallelly and subsequently, we build: 

▪ Cooperation between teacher communities 

▪ Piarist cooperation abroad (under EPS framework, see later) 

▪ Erasmus+ cooperation with communities at other schools targeting 

cooperative learning. 

• Measurement & Evaluation: How will you verify that the objective has been realized? 

o Based on learning outcome-focused thinking, knowledge can be measured via 

conference statements and classroom innovations. Skills manifest and become 

tangible in the joint work of the teaching community. A unique feature of this 

topic is that changes in teachers' attitudes toward cooperativeness and 

collaboration become visible: organizing into communities, exchanging 

experiences, and workshops serve as models for students, so student self-



organization can also be logged indirectly as a learning target by the end of the 

cycle. 

Objective [0007] - Progress 

• Modifications during implementation: Describe any modifications made during 

implementation compared to your original plan for this objective. Be sure to explain the 

reasons that led to these changes. If no modifications occurred, please indicate this 

clearly. 

o Regarding mobility travel, no marked changes occurred, nor did dedicated travel 

take place for this objective alone. Every mobility inherently carried the triad of 

knowledge acquisition, skill development, and attitude shaping, whose success 

we test against the litmus paper of school situations, community organization, 

and survey assessments. 

• Activities: How did your Erasmus+ activities contribute to this objective? What types 

of activities were most effective? Did you combine different types of activities to create 

synergies? 

o The seventh objective appears as a goal for every mobility and must form the 

baseline for all Erasmus travel; thus, application materials and dissemination 

presentations of teachers and students were evaluated based on realizing 

knowledge acquisition, skill development, attitude shaping, and multiplier 

effects. Special mention goes to the March mobility to Sweden, where selected 

students studied Swedish and Hungarian historical heroes in Budapest and 

Stockholm. At the end of the mobility series, they created an exhibition of what 

they learned—a physical product. We liked this so much that next year, we want 

to bring home tangible, paper-based, photo-ready results from as many 

mobilities as possible, multiplying the impact in visual and digital spaces. Video 

materials on Erasmus trips serve the exact same goal: 

https://www.youtube.com/@PiaristaGimnaziumBp 

• Progress: How have you progressed toward this goal? What key milestones or results 

have been achieved? 

o At several staff conferences, we dedicated blocks to speeches by colleagues who 

completed courses on learning outcome-based thinking: teachers Benedek 

Bottka, Tamás Pehartz, and Máté Szőke. Traveling participants realized that we 

evaluate learning outcomes in a tripartite framework, taking into account the 

multiplier effect achieved post-mobility. Applicants for Erasmus programs 

know that scoring relies on motivation letters and evaluation of prior 

international and dissemination performance. 

• Impact: What broader impact did the above results have on your organization? 

o We record as an important pedagogical result that the high appeal of Erasmus 

opportunities acts as a deterrent against school indiscipline, lack of study 

motivation, and apathy during trips. We feel that participating in a European 

program, presenting and disseminating results at the class level, or sharing 

foreign experiences before colleagues commands respect in the eyes of not only 

applicants, but the entire school community. 

• Evidence: Please present the measurements, facts, or results supporting the assessment 

of progress and impact achieved toward this objective. 

o I list several detailed results on this page, but will update this tab next week with 

detailed English-language presentations of project results for the 2022–2027 

accreditation period: https://budapest.piarista.hu/erasmus 

https://www.youtube.com/@PiaristaGimnaziumBp
https://budapest.piarista.hu/erasmus


Beyond the results and impacts described under specific objectives, what other results did your 

Erasmus+ activities yield? 

By utilizing organizational support funds, we provided funding for needy Andalusian students 

to fly to Budapest for the first time in their lives and participate in an Erasmus program—even 

though our partner school is non-accredited. We installed flags at the reception desk so 

internationalization is visually present at the building entrance. We began purchasing other 

promotional visual elements, such as lockable bulletin boards and display cases to present 

project results. The presence of Piarist school leaders at Piarist High School of Budapest is 

continuous, and coordinator collaboration is flexible and close. We are brainstorming new 

opportunities for the upcoming period, believing this is the single greatest pedagogical and 

organizational development opportunity our school has received in the last 80 years. 

Erasmus Quality Standards Report 

By submitting the accreditation application, you committed to upholding Erasmus quality 

standards. These rules exist to ensure good mobility experiences and learning outcomes for all 

participants and to ensure organizations receiving Erasmus+ funding contribute to Erasmus+ 

objectives. The purpose of this report is to track your commitment to these requirements. 

When answering questions in this report, please provide information pertaining strictly to the 

reporting period specified at the beginning of the template. 

Erasmus quality standards are broad and general, applying to all accredited organizations 

regardless of the number and type of activities implemented. Due to your specific 

implementation decisions, some questions may be less relevant to you. In that case, explain the 

context and reasons for shorter or less precise answers. 

The progress report related to Erasmus quality standards will be evaluated based on the criteria 

below and can receive up to 50 points. Evaluation results will be used as part of scoring future 

applications submitted under this accreditation. 

Basic Principles and Good Management of Mobility Activities (20 points) 

To what extent the following have been fulfilled: 

• Beneficiary contributed significantly to Erasmus accreditation basic principles 

• Beneficiary established a clear distribution of core tasks and ensured work received 

appropriate supervision and evaluation 

• Beneficiary integrated results of mobility activities into daily work 

• For mobility consortium coordinators: beneficiary managed the consortium in 

accordance with quality standards for mobility activities. 

Quality Assurance and Support for Participants (20 points) 

To what extent the following have been fulfilled: 

• Beneficiary identified and managed practical and legal requirements regarding health 

and safety of mobility participants (including relevant insurance) 

• Participant selection procedures were transparent, fair, and inclusive 



• Beneficiary introduced effective monitoring and mentoring measures 

• Beneficiary met quality standards for defining, evaluating, and recognizing learning 

outcomes 

Sharing Results and Knowledge about the Programme (10 points) 

To what extent the following have been fulfilled: 

• Beneficiary took concrete steps to widely publicize its Erasmus+ participation within 

its organization (or consortium) and created opportunities for participants to share 

experiences with peers 

• Beneficiary took concrete steps to share results of Erasmus+ activities with other 

organizations and the public 

• Beneficiary took concrete steps to make its participation in Erasmus+ known within its 

community and the broader public 

• Beneficiary informed participants about the source of funding 

I. Basic Principles 

Inclusion and diversity: Beneficiary organizations must respect basic inclusion and diversity 

principles across all aspects of their activities. Beneficiaries must ensure fair and equal 

conditions for all participants. Beneficiaries must actively involve young people with fewer 

opportunities in activities whenever possible, utilizing tools and support provided by the 

program for this purpose. 

Environmental sustainability and responsibility: Beneficiary organizations must promote 

environmentally sustainable and responsible behavior among participants. Beneficiary 

organizations must maximize use of program support to fund sustainable modes of travel. 

Digital education, including virtual collaboration, virtual mobility, and blended mobility: 

Beneficiary organizations must use digital tools and learning methods to complement physical 

mobility activities and improve collaboration with partner organizations. Beneficiary 

organizations must make maximum use of digital tools, online platforms, and other 

opportunities provided by the program for this purpose. 

How did you contribute to Erasmus accreditation basic principles? 

• i. Inclusion 

o In participant selection, our core principle is evaluating every student with equal 

opportunity based solely on the presentation and quality of their application. We 

try to grant Erasmus opportunities to as many students as possible (at the latest 

upon their second application). Awarded grants are managed with complete 

transparency alongside participants, students, and guardians, and distributed 

directly to participants. Students with significant hardships or fewer 

opportunities rarely apply from our school; therefore, we attempt to implement 

student exchanges and support travel costs for foreign students coming from 

poorer regions up to our organizational budget limits. It is a great joy that many 

Andalusian students were able to travel abroad for the first time thanks to this 

initiative. 

• ii. Environmental sustainability and responsibility 



o Priority goes to train and bus travel, which has increased significantly in recent 

years. Trips to Austria, Germany, Sweden (sic!), and Denmark (sic!) were 

conducted entirely by train, while participants traveled to Galanta by bus. We 

emphasize to teaching colleagues and students the importance of selecting plant-

based/vegetarian options available in Western regions; during Budapest 

programs, we also strive to create socially mobile situations through shared mass 

catering for visitors and hosts. 

• iii. Digital education 

o Following successful application review, students undergo a mentoring process 

prior to travel, initiating planning meetings with the Erasmus coordinator. 

Within topic areas of group mobilities, they can then begin safely connecting 

online with foreign peers under the coordination of the partner institution's 

representative. Preliminary plans, study materials, and possible learning 

outcome lists are later made accessible on a Padlet interface, which subsequently 

records learning outcomes. 

Active participation in the network of Erasmus+ organizations / institutions: One objective 

of the program is supporting the development of the European Education Area. Supported 

organizations are advised to join the Erasmus network as active members—for instance, by 

hosting participants from other countries or participating in knowledge-sharing and networking 

events organized by National Agencies and other organizations. Experienced program 

participants should endeavor to share knowledge with less experienced participants via advice, 

mentoring, or other support. Where relevant, supported organizations should encourage former 

participants to join alumni group activities. 

During the period covered by this report, did you contribute to the European network of 

Erasmus+ organizations in the following ways? 

• [x] Providing advice, mentoring, or other support to organizations less experienced in 

Erasmus+. 

• [x] Hosting Erasmus+ staff from another country. 

• [x] Hosting Erasmus+ students from another country. 

• [x] Participating in coordinators' meetings and similar events organized by Erasmus+ 

National Agencies (including in-person and online, national and transnational 

networking meetings). 

Please detail your answers above by describing what you did. If you selected none, explain why 

you were not more active. 

1. None of our Spanish Piarist partner institutions are accredited; Spanish coordinator 

colleagues rely heavily on our experience and assistance regarding grant writing and 

organization. Through colleagues already met, Erasmus coordinator Máté Szőke forms 

part of several (online) coordinator planning groups, realizing initiatives like the 2025–

2026 "4-Country Cooperation on European Topics" [Turin IT: water management; 

Budapest HU: climate disaster; Santo Tirso POR: peace and internationalization; 

Schrobenhausen GER: gender equality]. 

2. Besides accompanying teachers, in May 2026 we hosted teacher Sarah Kuder for job 

shadowing from Gretel-Bergmann-Schule in Hamburg, as well as visiting Spanish 

Piarist student groups. We intend to announce Budapest coordinator meetings for all 

partners. 



3. Every school year we host guest students: the French school in Landerneau sent 2 

students each during the first two years, and four students this year to study English, art, 

and natural sciences in English for 1.5–2 months. The first long-term mobility student 

arrived from Seville last year; by September, we will host two long-term mobility guest 

students from Andalusia. Group mobilities with Seville, Aci Bonaccorsi, and Stockholm 

operate as reciprocal exchanges. 

4. Erasmus coordinator Máté Szőke is a regular guest at Tempus Public Foundation 

conferences. 

II. Good Management of Mobility Activities 

Quality standards concerning participant contributions, regular updates, and collecting/using 

participant feedback are assessed at individual accredited mobility project levels and are not 

repeated in this report. 

Quality standards for supporting organizations, transparency, and responsibility are also 

assessed at mobility project levels. However, due to their importance and connection to core 

task standards, the National Agency may request additional information or updated data 

regarding relationships with supporting organizations (if applicable). 

Core tasks — keeping activities in-house: Beneficiary organizations / institutions must retain 

core implementation tasks within their own responsibility and cannot outsource them to third-

party organizations / institutions. 

Core tasks include managing financial support provided by the program, liaising with the 

National Agency, reporting on completed activities, and making all decisions directly affecting 

the content, quality, and results of implemented activities (e.g., choice of activity type, duration, 

receiving organization, defining and evaluating learning outcomes, etc.). 

How were core tasks managed in your projects? Who are the individuals responsible for 

different core tasks? 

• For students, the institution's Erasmus team led by coordinator Máté Szőke issues 

application calls at the start of the school year (this year, already at the end of the 

previous school year) with a 30-day deadline. Application evaluation is performed by 

Erasmus team staff, including reading and scoring motivation letters alongside class 

teachers and language teachers. 

• For teachers, we conduct a needs assessment at the start of each project period. We 

endeavor to provide every applying teaching colleague with appropriate accompanying, 

job shadowing, or training mobility opportunities based on readiness and request. 

• Following the announcement of application results and travel opportunities, travelers 

must write a joint introduction and attend a preparatory session organized by the 

coordinator, where learning outcomes are clarified. 

• Unless it is a preparatory visit, securing insurance is handled by school secretary Mirjam 

Lévay, while booking train and flight tickets is handled by coordinator Máté Szőke. 

• Reports, collected photos for social media posts, and documents verifying outcomes are 

sent to erasmus@budapest.piarista.hu, monitored by school leadership. 

Who oversees and audits Erasmus+ project implementation and compliance with Erasmus 

quality standards? How and how frequently do oversight and auditing occur? 



• Erasmus coordinator Máté Szőke is responsible for quality assurance. He oversees ticket 

purchasing, selection, and insurance contracting; prepares travelers in cooperation with 

the directorship; and performs content checks on incoming photos, certificates, and 

reports. The Erasmus coordinator maintains contact with the National Agency. 

Financial administrative work falls on financial manager Erzsébet Smikálné Ézsiás, who 

harmonizes Beneficiary Module content with general ledger entries alongside the 

coordinator. 

How is staff project management work evaluated and recognized? 

• Allocation of organizational support funds is the competence of school leadership. 

Erasmus coordination handles quality assurance, travel organization, and liaison 

coordination. 

Integrating mobility activity results into organizational operations: Beneficiary 

organizations / institutions must integrate results of completed mobility activities into daily 

operations (e.g., knowledge acquired by staff during professional development) to benefit the 

whole organization, staff, and students. 

What developments did Erasmus+ bring to your organization and its daily work? Name benefits 

primarily for staff and students not directly participating in mobility activities. 

• Summarizing the itemized list above, we emphasize that the pedagogical and 

organizational dividends of Erasmus are indispensable in organizing school thematic 

days and Erasmus Days. Student Council representatives were almost all Erasmus 

participants, building their work heavily on knowledge and experiences gathered by 

younger representatives during trips. Working group culture, student democracy, and 

student press development demonstrate integration of Erasmus goals. 

• Mobility dividends led the school community to initiate school garden development and 

deposit bottle collection. Following teacher training, language and subject development 

is measurable among colleagues and non-pedagogical staff, who display greater 

confidence participating in hosting guest students and coordinating international life. 

III. Quality Assurance and Support for Participants 

Quality standards for practical arrangements, preparation, language support, and main-activity 

support are assessed at individual accredited project levels and omitted here. Questions on 

monitoring, mentoring, defining, and recognizing learning outcomes are included in both 

reports under distinct formats. 

Health, safety, and compliance with applicable legislation: All activities must be organized 

with high levels of safety and protection for participants, respecting all relevant regulations 

(e.g., parental consent, minimum age limits, etc.). Beneficiaries must ensure participants hold 

appropriate insurance according to general program rules and applicable regulations. 

What practical and legal requirements did you identify regarding participant health and safety 

for implemented activities? Mention any other relevant legal requirements identified. 

• We accept student applications authorized by guardians only; traveling students must 

be at least 14 years old; participants must hold uniform health and liability insurance 



matching Program Guide standards; and participants must begin and complete mobility 

safely in compliance with sending and host school rules and laws of both countries. 

How were the identified requirements managed? 

• Travelers attend directorship and coordinator preparation sessions immediately after 

winning grants. Students cannot apply without parental consent (submitting a signed 

parental consent form); travel occurs only upon signing guardian contracts. Following 

contract signing, the secretarial office secures uniform insurance meeting grant rules for 

every participant through the EUB group. Students on long mobilities and teachers on 

summer courses utilize the OLS online language support platform. Students never travel 

alone; we arrange accompanying teachers in all instances to handle emergencies, 

accompany mobility, and ensure safe execution. 

Participant Selection: Participants must be selected through transparent, fair, and equal-access 

procedures. 

Please describe the staff selection process. What criteria were used? How and by whom is the 

final selection decision made? 

• Students submit applications scored against the following criteria (varying slightly by 

mobility and topic area; recently we often request feedback from secondary language 

teachers and reward prior contributions to international life): 

o 18 points: Motivation letter, academic performance: 

▪ 3 pts: School and extracurricular community involvement 

▪ 3 pts: Academic performance 

▪ 3 pts: Foreign language development 

▪ 3 pts: Mentioning key focus areas 

▪ 3 pts: Prior activities in key areas 

▪ 3 pts: Plans for knowledge transfer post-return 

o 15 points: Class teacher / educator recommendation: 

▪ 3 pts: Academic ability, presentation skills 

▪ 3 pts: Community responsibility and involvement, initiative 

▪ 3 pts: Humility and maturity, emotional stability 

▪ 3 pts: Willingness to cooperate, sociability 

▪ 3 pts: Healthy lifestyle, religious commitment 

o Parental letter (recommendation / veto) 

o Prior conduct grade (veto if below average, 5 grade: 2 points) 

o 10 points: Language teacher recommendation (target country language for 

long mobility based on: motivation, attendance, group behavior, cooperation) 

o Language certificate in any foreign language (advantage in case of tied scores) 

Please describe the pupil selection process. What criteria were used? How did you ensure 

selection extended to participants with fewer opportunities? How and by whom was the final 

selection decision made? 

• Student applications are scored by the Erasmus team according to the criteria above, 

with class teachers and language teachers also completing scoring. The final decision is 

made by the director and Erasmus coordinator in the presence of class and language 



teachers, paying special attention to need and fewer opportunities. Participants (and 

teachers) are asked to send confirmation messages upon notification. 

Monitoring and Mentoring: Depending on activity format, sending and receiving 

organizations / institutions must designate a mentor or key person to monitor participants during 

stay at receiving organizations and assist them in achieving targeted learning outcomes. Special 

attention must be paid to welcoming/integrating participants into receiving institutions and 

tracking learning progress. 

In your mobility activities, what are mentors' main tasks at sending and receiving 

organizations? How do mentors coordinate activities between sending and receiving sides? 

• At partner institutions, one of the international coordinators is responsible for 

organizing logistics, safety regulations, and participant comfort. Our institution's mentor 

(regularly coordinator Máté Szőke, who monitors work via accompanying teachers) 

maintains multi-channel contact with them, working alongside language teachers 

instructing target country languages at school. 

• For participants arriving in Budapest, mentoring is handled by the Erasmus coordinator, 

including schedule and program assembly, host family liaison, tracking learning 

outcome progress, and ensuring smooth arrival/departure. Language teachers on the 

Erasmus team assist the coordinator here as well. 

How do mentoring and monitoring adapt to different participant profiles (pupils, staff, 

participants with fewer opportunities)? 

• We pay individual attention to every student, maintaining continuous contact with class 

teachers. We adapt maximally to teacher needs. 

How is the work of mentors and accompanying persons evaluated and recognized? 

• We strive to provide Erasmus opportunities to teachers who are highly active in 

organizing international activities. 

Defining Learning Outcomes: Expected learning outcomes for mobility periods must be 

agreed upon for all participants or participant groups. Outcomes must be agreed upon by 

sending and receiving organizations, and (for individual activities) the participant. Agreement 

formats depend on activity type. 

Describe how expected learning outcomes for staff mobility activities are defined (excluding 

courses and training). Who were key actors in the process? How were host organizations 

involved? 

• Following initial contact with host institutions, we initiate multi-round consultation 

processes on mutual learning possibilities. Experience shows certain schools excel in 

specific areas, or regional educational governance allocates more resources to certain 

topics. Our inner-city boys' school is not suited for every learning outcome, but we are 

ready to collaborate on natural science projects and joint learning aligned with Erasmus 

goals. Once outcomes are defined, selection begins in both schools. Student participants 

apply for topics and outcomes, outlining plans in motivation letters. Winning applicants 



and teaching colleagues attend preparation sessions to harmonize expectations, which 

are recorded in Europass certificates and sent to host institutions for verification text. 

Describe the process defining expected learning outcomes for individual pupil mobility 

activities. Who were key actors? How were host organizations involved? 

• Students departing for long-term mobility travel primarily for language learning, 

social/interpersonal skill development, and discovering foreign cultures. After 

announcing winning applications, they attend preparatory sessions to clarify academic 

targets with the director, language teacher, and coordinator. Once finalized, plans and 

student introductions/motivation letters are sent to host institutions for review. 

Describe how expected learning outcomes are defined for group pupil mobility activities. Who 

were key actors? How were host organizations involved? 

• Following initial contact with host institutions, we initiate multi-round consultation 

processes on mutual learning possibilities. Experience shows certain schools excel in 

specific areas, or regional educational governance allocates more resources to certain 

topics. Our inner-city boys' school is not suited for every learning outcome, but we are 

ready to collaborate on natural science projects and joint learning aligned with Erasmus 

goals. Once outcomes are defined, selection begins in both schools. Student participants 

apply for topics and outcomes, outlining plans in motivation letters. Winning applicants 

and teaching colleagues attend preparation sessions to harmonize expectations, which 

are recorded in Europass certificates and sent to host institutions for verification text. 

Evaluating Learning Outcomes: Learning and other outcomes achieved by participants must 

be systematically evaluated. Evaluation results must be analyzed and used to improve future 

activities. 

How were learning outcomes evaluated for staff participating in mobility activities? 

• Certificates serve as tangible evaluation tools. Upon program conclusion, every 

participant receives an official host certificate and a Europass Mobility Certificate 

detailing acquired competencies. Holding these is the primary condition for concluding 

mobility. Upon return, staff draft professional reports and hold extended debriefings 

with the director and coordinator regarding learned content, presenting good practices 

at departmental/institutional meetings. This enables joint evaluation and peer sharing. 

Practical implementation measurement: genuine evaluation manifests in daily work. 

Leadership and department heads track how learned methodologies, digital tools, or 

language skills integrate into lessons/daily workflows (e.g., lesson observations, 

performance evaluations). We rely heavily on language teachers and department heads 

for monitoring and feedback. Staff complete the official EU Survey, reflecting on 

professional and personal development. 

How were participant learning outcomes evaluated in individual mobility activities? 

• Upon return, students prepare personal reports (experience journals/professional logs) 

and conduct evaluation meetings with accompanying teachers and the project 

coordinator regarding experiences and knowledge gained. Subsequently, students 

present good practices and experiences during class teacher periods, student assemblies, 



or institutional events, providing opportunities for joint outcome evaluation and peer 

sharing. Genuine evaluation of learning outcomes takes place in the weeks following 
return, when pupils report on how they can utilize their acquired language, social, and subject 
competencies in lessons and school community life. Pupils also complete the official EU Survey, 
which provides detailed feedback on the realization of learning outcomes. 

How were participant learning outcomes evaluated in group mobility activities? 

• Evaluation of learning outcomes for group mobilities occurs in multiple stages. Upon 

concluding mobility, the receiving institution issues a certificate and Europass Mobility 

Certificate for participants. 

• Upon return, pupil groups prepare a summary experience report, photos, and video 

materials, which they present to the school community (e.g., during Student Council 

Days, Erasmus Day, or class teacher periods). 

• Realization of specific learning goals set for the project is assessed by accompanying 

teachers and the project coordinator via questionnaire surveys and group reflection 

sessions. 

• Results and lessons learned are incorporated into planning future mobilities and the 

annual school work plan. 

Recognizing Learning Outcomes: Beneficiary organizations / institutions must ensure quality 

standards regarding formal or informal recognition of learning outcomes achieved by 

participants during mobility. 

How were participant learning outcomes formally or informally recognized in staff mobility 

activities? 

• Competencies and learning outcomes acquired by staff are recognized through the 

following means: 

o Formal recognition: Europass Mobility Certificates and training certificates 

issued by host institutions are formally included in teachers' professional 

portfolios and personal personnel files. Participation can be counted toward 

mandatory teacher continuing education hours. 

o Informal recognition: We provide a highlighted forum for institutional 

presentations of good practices and methodological elements acquired abroad 

(departmental meetings, teaching staff conferences). Innovative efforts and 

active participation in internationalization are recognized by school leadership 

and factored into task allocations. 

How were participant learning outcomes formally or informally recognized in pupil mobility 

activities? 

• Recognition of pupil learning outcomes: 

o Formal recognition: Every participating pupil receives a Europass Mobility 

Certificate. Subject requirements and grades completed abroad by pupils in 

long-term mobility are credited in line with the national curriculum, thereby 

preventing grade repetition. 

o Informal recognition: Pupil reports and project results are published on the 

school website, the PiarInsta site, and social media. Active participation during 



mobilities and post-return multiplier activity are highly valued in school 

community life and Student Council work. 

IV. Sharing Results and Knowledge about the Programme 

Sharing results, knowledge, and open licensing: Beneficiary organizations / institutions must 

widely share the results of their activities within their organization and with other organizations 

and the public, enabling others to benefit from these experiences. 

How did you share the results and knowledge gained from your mobility activities within your 

organization / institution? 

• Experiences and knowledge gained during Erasmus+ mobilities were shared through 

the following internal channels: 

o School Erasmus Day: A regularly organized internal professional day where 

outgoing teachers and pupils transfer knowledge acquired abroad through 

workshops, lesson demonstrations, and presentations. 

o Departmental and teaching staff meetings: Educators deliver professional 

reports on good practices and methodological innovations observed abroad (e.g., 

learning outcome-based approach, burnout prevention, sustainability). 

o Pupil forums and Student Council (DÖK) meetings: Outgoing pupils 

regularly report on their experiences during class teacher periods, Student 

Council meetings, and Student Council Days. 

o Internal digital platforms: Learning materials, presentations, and 

methodological guides created during mobilities are made accessible to 

colleagues and pupils on shared platforms (e.g., Padlet, internal drives). 

How did you share the results of your mobility activities with other organizations and the 

public? 

• External dissemination of results took place across the following forums: 

o Online platforms and social media: Articles, photo reports, videos, and 

podcasts are regularly published on the official school website 

(budapest.piarista.hu), the PiarInsta online student blog, the school's Facebook 

and Instagram pages, and YouTube channel. 

o Press and church media: Publishing reports and articles on external news 

portals (e.g., Magyar Kurír) regarding international and volunteer pupil projects. 

o Networking and conferences: Participating in national and transnational 

coordinator meetings and professional seminars organized by Tempus Public 

Foundation. Organizing and actively participating in international Piarist 

conferences (e.g., COEDUPIA), transferring good practices to partner 

institutions. 

How did you inform participants about the source of funding? 

• Participants and the public were informed about the source of funding (European Union 

Erasmus+ Program) in the following ways: 

o Contracts and documents: Grant agreements concluded with pupils, parents, 

and staff clearly state the fact and extent of EU funding. 



o Promotional and informational materials: All project publications, 

presentations, posters, diplomas, and Europass certificates include the official 

Erasmus+ logo and required visual identity elements, as well as the "Co-funded 

by the European Union" statement. 

o In-building visual elements: Flags placed at the school reception desk, locked 

bulletin boards, and display cabinets in hallways draw attention to Erasmus+ 

support and projects. 

o Digital content: Posts, articles, and videos published on social media 

consistently use designated hashtags and the EU funding disclaimer. 

Annexes The following annexes are attached to the report: 

1. Anonymized results matrix of pupil questionnaires (surveys conducted between 2025 

and 2026 with responses from 72 participating pupils). 

2. Photo documentation of professional days, events, and completed Erasmus afternoons. 

3. Strategic core documents and work plan extracts. 
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